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The purpose of the academic paper is as follows: to evaluate the effectiveness of individual work of students 
in blended learning of foreign languages at higher educational institutions in order to identify problems 
and prospects for autonomous learning. Methodology. The paper uses the online form of the questionnaire 
to conduct a survey of 260 students of Ukrainian universities in September-October 2020. The results 
demonstrate several important conclusions. Social-demographic characteristics of students affect the 
effectiveness of self-organization of students in the study of foreign languages with application of 
technologies. The basic problems of individual work of students in blended learning of foreign languages 
at HEI are determined as follows: technical and the need for support from a technical specialist; 
inconvenience of a blended learning system; the need for additional technical skills; the complexity of 
blended learning. The effectiveness of the learning process based on the system and technologies of blended 
learning has been also assessed at the average level.  
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INTRODUCTION 

 
Blended learning (BL) is in progress due to the limited study time of students, the development of 

professional competencies in the context of foreign languages proficiency. The term has been used since at 
least 2007 (Hockly, 2018), and the direction of education itself has been actively developing for the last ten 
years. BL assumes a special organization of students’ work, where methods of personal communication 
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and interactive cooperation through information and communication technologies (ICT) are combined (Ju, 
2018), which provides for the autonomy of students (Hubackova and Semradova, 2016). BL performs 
several functions, namely: preparation for the formation of constructive and algorithmic thinking of 
students, improving the quality of teaching, the implementation of the social order (Ju, 2018), development 
of professional and information competencies of students (Nazarenko, 2015), increasing the level of 
motivation to learn foreign languages (Banditvilai, 2016; Arkhipova et al., 2017), development of language 
skills (Banditvilai, 2016). “Blended learning” is the term most commonly used to refer to any combination 
of “face-to-face” (Hockly, 2018). 

The effectiveness of the organization of independent work of students in blended learning is determined 
by such factors, as: the level of preparation of students for online learning and work in a virtual 
environment; the quality of the virtual environment; the ability to self-organize and work autonomously; 
the use of BL tools (Hubackova and Semradova, 2016). In the scientific literature, students’ feedback on 
autonomous work in blended learning of foreign languages has been little studied, which makes it difficult 
to assess the success of this approach. The authors make their own reflective assessments of BL in order to 
summarize the reaction of students (Tomlinson and Whittaker, 2013). Some investigations (Nazarenko, 
2015) have studied the subjective reaction of students to the problems of using the BL approach in order to 
study the prerequisites for integrating this direction of education. The purpose of the academic paper is to 
evaluate the effectiveness of individual work of students in blended learning of foreign languages at higher 
educational institutions in order to identify problems and prospects for autonomous learning.  

The basic hypotheses of the study are defined as follows: 
 
Hypothesis 1. Students of 3-4 courses have a higher level of self-organization and autonomy in work in 
blended learning of foreign languages. 
 
Hypothesis 2. There is a difference in the level of self-organization and autonomy of male and female 
students in blended learning of foreign languages. 
 
Hypothesis 3. Social-demographic characteristics determine the level of autonomy and individual work of 
students in blended learning of foreign languages at higher educational institutions. 
 
LITERATURE REVIEW 
 

BL is considered as an approach to learning (Nazarenko, 2015), the concept (Grasl et al., 2012; Buran 
and Evseeva, 2015), the direction of education and studying foreign languages (Tomlinson and Whittaker, 
2013), the way students organize their work (Ju, 2018), system of interaction between teachers and students 
during studying foreign languages (Shaidullin et al., 2014; Wang et al., 2015; Hockly, 2018), methodology 
of teaching foreign languages (Hubackova and Semradova, 2016; Banditvilai, 2016), an effective tool for 
learning foreign languages (Arkhipova et al., 2017), technology for learning foreign languages (Shaidullin 
et al., 2014; Schober et al., 2008). Paradigm, the concept of blended learning in person-centered e-learning 
aims at intellectual, social and personal development by combining the benefits of online learning with 
face-to-face meetings (Motschnig-Pitrik and Mallich, 2004). The added value of person-centered blended 
learning lies in increasing confidence, motivation and interpersonal communication skills (Motschnig-
Pitrik and Mallich, 2004). Interpersonal relationships in the process of blended learning significantly affect 
students’ motivation and students’ learning outcomes (Motschnig-Pitrik and Mallich, 2004). Herewith, the 
prospects and potential of web support for improving the effectiveness of individual-oriented learning are 
little discussed in the scientific literature.  

BL provides a transition from a teacher-centered approach to foreign language teaching to a student-
centered approach (Wan and Niu, 2018). In addition, recent investigations prove the integration of a 
student-centered approach (Bodnar, 2021) based on systems self-organization theory. In this context, the 
concept of students’ autonomy is relevant. “Autonomy can be considered as a necessary condition, in which 
a student uses endless potential of a human brain and modern technologies, including information ones, to 
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attain knowledge faster, with higher efficiency and less effort” (Ju, 2018; Pohrishchuk and Voloshchuk, 
2021). The ability to self-organize the work of students is an important factor in the effectiveness of BL 
(Hubackova and Semradova, 2016). “Online practice is directly beneficial to enhance the four language 
learning skills as well as autonomous learning and learners’ motivation” (Banditvilai, 2016).  

The following basic problems of BL have been revealed in the scientific literature, namely: 1) technical, 
2) strict terms of performance of tasks; 3) lack of time to track students’ work (Buran and Evseeva, 2015); 
4) too many tasks; 5) watching videos of lectures at home prior coming to class; 6) unfamiliar interface; 7) 
the need for adaptation and the time spent on adaptation; 8) annotation of educational materials/articles; 9) 
discussion; 10) computer work (“more exhausting than regular classroom work”) (Nazarenko, 2015). In the 
process of using blended learning technologies, the following models have been formed depending on the 
component, namely: 1) component of the traditional direct personal interaction of participants in the 
educational process; 2) component of interactive communication mediated by computer telecommunication 
technologies and electronic information and educational Internet resources; 3) component of self-education 
(Shaidullin et al., 2014; Waitzman et al., 2019; Senne et al., 2020). Traditionally, the following models are 
distinguished in the practice of foreign countries, namely: “Face-to-Face Driver” Model, “Rotation” Model, 
“Flex” Model, “Online Lab” Model, “Self-blend” Model, “Online Driver” Model (Table 1).  

 
TABLE 1 

BL MODELS 
 

Model Description 
“Face-to-Face 
Driver” Model 

Most of the curriculum is taught directly in interaction with teachers. E-learning is 
a supplement to the main traditional program (curriculum); working with e-
resources involves working on computers.  

“Rotation” model Teaching hours are divided between individual online learning and traditional 
classroom learning with a teacher. The teacher in the classroom provides electronic 
support online. 

“Flex” Model Most of the curriculum is integrated into online training. The teacher accompanies 
the student remotely to study difficult subjects; he provides pieces of advice 
individually or for groups. 

“Online Lab” 
model 

The program is adapted to the conditions of online learning at higher educational 
institutions in classrooms with computers; teachers participate in the learning 
process. There is a possibility of traditional training according to a fixed system.  

“Self-blend” 
model 

The traditional model of American higher education. Students are autonomous in 
choosing additional courses to basic education. Providers of educational content are 
various educational institutions. 

“Online Driver” 
model 

Most of the curriculum involves the development of electronic resources of 
information and educational environment. Personal communications with the 
teacher are periodic. Procedures for face-to-face consultations, interviews and 
examinations are mandatory. 

Source: R.N. Shaidullin, L.N. Safiullin, I.R. Gafurov, N.Z. Safiullin (2014). 
 

The prerequisites for self-organization of students’ work in blended learning are also discussed in the 
scientific literature. “Self-organizing refers to a system’s ability to create its own organization, independent 
of top-down control, by following a set of simple rules that enables collaboration” (Conway et al., 2011). 
The following ones are among them, namely: space, knowledge and cooperation (Saray et al., 2021). 
Knowledge management in the context of a large amount of information is a particularly important 
prerequisite for the effectiveness of autonomy. 
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MATERIALS AND METHODS 
 

Students should clearly prioritize materials. In addition, the exchange of knowledge within the work of 
blended learning is an extremely important process. Individual experience of using information and 
knowledge is important; consequently, practitioners should pass on experience to theorists. Learning is a 
creative process where students shape course content. The composition of the students’ group also 
influences the learning process, especially in the context of intercultural interaction and students’ migration. 
Space is also an important prerequisite that is often ignored. The learning environment should not be limited 
to boundaries and frameworks clearly defined by the materials. It is important for students to provide space 
for the ease of use of the learning environment, including ease of access, defined context, ways of learning, 
use of social networks as additional space and platform for learning. Technologies should be a means of 
implementation for the storage, distribution, organization of interaction and knowledge.  

Cooperation falls within two preconditions. The learning process is a socially complex process of self-
organization of subjects who behave unpredictably. These subjects (persons) form groups with different 
characteristics (age, gender, nationality, culture) and behavior. Teamwork or group work often transforms 
the process of blended learning through personal contribution to the development of individual processes. 
In fact, it confirms the idea that learning is a creative process. Thus, the advantages and disadvantages, 
prerequisites, components and models of blended learning in various spheres of life are actively discussed 
in the scientific literature. Herewith, the issue of the effectiveness of individual work of students in blended 
learning of foreign languages at higher educational institutions is little studied. 

This study is based on the theory of self-organization in the context of the autonomy of students in 
mixed learning of foreign languages at higher educational institutions. The academic paper has used the 
online form of the questionnaire in order to conduct a survey of students of Ukrainian universities in 
September-October 2020. The structured interview as a research method included 24 questions: 1) on the 
effectiveness of the organization of the system and technologies of blended learning (questions 1-10); 2) 
on the effectiveness of the educational process based on the system and technologies of blended learning 
(questions 11-20); 3) questions about age, gender and course of study (Table 3). Students assessed 
statements 1-10 from 1 to 4, where 1 – strongly disagree, 4 – strongly agree; statements 11-20 from 1 to 5, 
where 1 – strongly disagree, 5 – strongly agree. 260 students of the HEI of Ukraine of various specialties 
took part in the survey (Table 2). Among all respondents, 41.4% are 2nd year students, 13.8% are 3rd year 
students, 41.4% are 4th year students and 3.4% are 5th year students. 44.8% of respondents are male and 
55.2% female, 62.1% aged 18-20 years old and 37.9% aged 21-22 years old. 
 

TABLE 2 
DESCRIPTIVE STATISTICS OF SURVEY DATA 

 
 Course of Study Sex* Age** 

Average value 3.069 1.5517 1.3793 
Median 3.000 2.0000 1.0000 
Standard deviation .9975 .50612 .49380 
Dispersion .995 .256 .244 
Minimum 2.0 1.00 1.00 
Maximum 5.0 2.00 2.00 

Note: * 1 – male, 2 – female; ** 1 – age 18-20 years old and 2 – age 21-22 years old. 
Source: calculated by the authors. 

 
The following statistical methods of processing the survey results have been used in the study, namely: 

1. Pearson’s Chi-Square Test of Independence in order to determine the impact of social-
demographic characteristics of students on the level of self-organization and autonomy of 
students. The value of Pearson’s statistics and the level of significance have been used to draw 
conclusions about the presence or absence of influence.  



 Journal of Higher Education Theory and Practice Vol. 21(14) 2021 23 

2. Mean and Standard deviation have been used to determine the differences between the level of 
self-organization and autonomy of students depending on gender. 

3. Independent Sample T-test has been used to determine the differences in the level of self-
organization and autonomy of students depending on gender (Table 3). 

 
TABLE 3 

SURVEY ON THE EFFECTIVENESS OF THE BLENDED LEARNING SYSTEM (QUESTIONS 
1-10) AND THE LEARNING PROCESS BASED ON THE BLENDED LEARNING SYSTEM 

AND TECHNOLOGIES (QUESTIONS 11-20) 
 

No. Statement Grade 
1 2 3  4  5 

1 I think I would like to use the blended learning system in the future      
2 I find blended learning difficult      
3 I thought the web learning system was easy to use      
4 I need the support of a technician to use blended learning technologies      
5 The various functions of blended learning are successfully integrated and 

interact with each other 
     

6 There are many inconsistencies in blended learning      
7 Blended learning technologies can be learned quickly      
8 The system is not easy to use      
9 I felt confident while using technology      
10 I needed additional skills prior I started using technology      
11 The goals of learning a foreign language were understood and defined in the 

system of blended learning 
     

12 The process of organizing work in the blended learning system was well 
organized 

     

13 The material is presented interestingly; it is easily accessible      
14 There were enough videos, examples and illustrations in the system      
15 Concepts, materials and ideas were understandable and clearly presented      
16 The duration of training was sufficient for learning a foreign language      
17 The training expanded my professional and communication skills      
18 I can use the acquired knowledge in professional activities      
19 Blended learning is as effective as traditional methods      
20 I am satisfied with the organization of work and the level of autonomy in 

learning a foreign language 
     

21 Your age      
22 Gender       
23 Course of Study      

 
RESULTS 

 
Blended learning has become actively used in Ukraine with the spread of coronavirus; universities are 

actively integrating technologies and platforms into the educational process. Moodle is among the most 
common platforms for the exchange of materials between a teacher and a student; it provides lectures in 
electronic form, homework, automatic monitoring of tasks, assessment. Additional technologies of blended 
learning are Zoom, Microsoft Teams, Viber, which provide communication between a teacher and a 
student. Descriptive statistics of the results of students’ structured interviews indicate the average level of 
satisfaction with the technology and system of blended learning (Table 4). The average value ranges from 
1.897 to 3.207 with significant deviations.  
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TABLE 4 
DESCRIPTIVE STATISTICS 

 
 Minimum Maximum Average 

value 
Standard 
deviation 

I think I would like to use the blended 
learning system in the future 

1.0 4.0 2.724 1.1618 

I find blended learning difficult 1.0 4.0 2.276 1.0986 
I thought the web learning system was easy 
to use 

1.0 4.0 3.207 .7736 

I need the support of a technician to use 
blended learning technologies 

1.0 4.0 1.897 1.0805 

The various functions of blended learning 
are successfully integrated and interact with 
each other 

1.0 4.0 2.966 .8653 

There are many inconsistencies in blended 
learning 

1.0 4.0 2.552 1.2126 

Blended learning technologies can be 
learned quickly 

1.0 4.0 3.034 1.1175 

The system is not easy to use 1.0 4.0 2.172 1.1973 
I felt confident while using technology 1.0 4.0 3.000 .9258 
I needed additional skills prior I started 
using technology 

1.0 4.0 2.276 1.1306 

The goals of learning a foreign language 
were understood and defined in the system 
of blended learning 

1.0 5.0 3.690 1.3121 

The process of organizing work in the 
blended learning system was well 
organized 

1.0 5.0 3.690 1.1681 

The material is presented interestingly; it is 
easily accessible 

1.0 5.0 3.345 1.3437 

There were enough videos, examples and 
illustrations in the system 

1.0 5.0 3.276 1.3335 

Concepts, materials and ideas were 
understandable and clearly presented 

1.0 5.0 3.621 1.2653 

The duration of training was sufficient for 
learning a foreign language 

1.0 5.0 3.552 1.2702 

The training expanded my professional and 
communication skills 

1.0 5.0 3.414 1.4272 

I can use the acquired knowledge in 
professional activities 

1.0 5.0 3.517 1.3528 

Blended learning is as effective as 
traditional methods 

1.0 5.0 3.172 1.3905 

I am satisfied with the organization of work 
and the level of autonomy in learning a 
foreign language 

1.0 5.0 3.379 1.4979 

Source: calculated by the authors. 
 

The most common problems of using blended learning technologies are as follows: technical and the 
need for technical support; the inconvenience of a blended learning system; the need for additional technical 
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skills; the complexity of blended learning. Thus, on the one hand, there is a problem on the part of the 
university in ensuring the quality of technical characteristics of platforms and systems of blended learning; 
on the other hand, there is no sufficient level of digital skills of students (Berziņa, 2019). This requires the 
development of video instructions for the use of blended learning technologies. At the same time, students 
note the potential of using blended learning, ease of use, successful integration of different functions and 
their interaction; speed of learning in the use of blended learning technologies. The effectiveness of the 
learning process based on the system and technologies of blended learning is also assessed at the average 
level: grades range from 3.172 to 3.690. Among the biggest problems the following ones should be noted, 
namely: unclear goals of using a blended learning system; organization of the blended learning process; 
ease and simplicity of presentation of material; lack of examples and illustrative material; lack of time to 
study materials; expansion of professional and communication skills (Figure 1).  
 

FIGURE 1 
PROBLEMS OF EFFECTIVE ORGANIZATION OF INDIVIDUAL WORK OF STUDENTS IN 

BLENDED LEARNING 
 

  Source: compiled by the authors. 
 
The level of satisfaction with the organization of work and the level of autonomy in learning a foreign 

language averages 3.379. Thus, the organization of students’ work is not autonomous enough. In order to 
study in detail, the reasons for the average level of self-organization, it is advisable to conduct a Chi-Square 
Test of Independence for determining the relationship between social-demographic characteristics of 
students and the level of autonomy (Table 5). Hypothesis 1. Students of 3-4 courses have a higher level of 
self-organization and autonomy in work in blended learning of foreign languages. 
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TABLE 5 
RESULTS OF PEARSON’S CHI-SQUARE TEST OF INDEPENDENCE: COURSE OF STUDY 

AND LEVEL OF SELF-ORGANIZATION AND AUTONOMY OF STUDENTS’ WORK 
(I NEED THE SUPPORT OF A TECHNICIAN TO USE BLENDED 

LEARNING TECHNOLOGIES) 
 

 Value Sig. (2-tailed)  
Chi-Square 19.880a 0.19 
Likelihood ratio 17.777 0.38 
Linear connection 4.276 0.39 

Source: calculated by the authors.  
 

Forasmuch as the value of Chi-Square is 19.880 and the significance level is 0.019, it is possible to 
conclude that there is a statistically significant difference between the levels of autonomy of students 
depending on the course of study; these variables are significantly interdependent. In order to assess the 
level of students’ autonomy depending on social-economic characteristics (Holiachuk et al., 2020), a Chi-
Square Test of Independence was conducted for the variable “Blended learning technologies can be learned 
quickly” (Table 6). High test values for the variable course of study with a value of p-value = 0.133 (≥0,05) 
indicate that blended learning technologies take time to develop skills of use regardless of the course. At 
the same time, age and gender affect the speed of learning the functions of blended learning technologies.  

 
TABLE 6 

RESULTS OF PEARSON’S CHI-SQUARE TEST OF INDEPENDENCE: COURSE, AGE AND 
GENDER AND THE LEVEL OF SELF-ORGANIZATION AND AUTONOMY OF STUDENTS 

(BLENDED LEARNING TECHNOLOGIES CAN BE LEARNED QUICKLY) 
 

I believe that most students can learn to use a 
blended learning system quickly 

Value Sig. (2-tailed) 

Course of Study 
Chi-Square 13.706 0.133 
Likelihood ratio 17.101 0.047 
Linear connection 4.186 0.041 

Age  
Chi-Square 7.065 0.070 
Likelihood ratio 7.466 0.058 
Linear connection 6.387 0.011 

Sex  
Chi-Square 6.906 0.075 
Likelihood ratio 8.826 0.032 
Linear connection 4.793 0.029 

Source: calculated by the authors. 
 

Hypothesis 2. There is a difference in the level of self-organization and autonomy of male and female 
students in blended learning of foreign languages. Table 7 makes it possible to conclude that the average 
need for technical support and a specialist to use a blended learning system is 2.308 for males and 1.688 
for females. The standard deviation for males is slightly higher compared to females. 
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TABLE 7 
GROUP STATISTICS: GENDER AND LEVEL OF SELF-ORGANIZATION AND 

AUTONOMY OF STUDENTS 
 

 Sex N Mean  Standard 
deviation  

Std. Error 
Mean  

I need the support of a technician to 
use blended learning technologies 

1.00 13 2.308 1.3156 .3649 
2.00 16 1.688 .7042 .1760 

Source: calculated by the authors. 
 

TABLE 8 
INDEPENDENT SAMPLE T-TEST 

 
 Levene-s 

test for 
Equality of 
variances  

t-test for Equality of Means  

F Sig. t df Sig. 
(2-

tailed) 

Mean 
difference  

Std. Error 
Difference  

95% Confidence 
Interval of the 

difference  
Lower  Upper  

I need the 
support of a 
technician 
to use 
blended 
learning 
technologies 

Equal 
variances 
assumed  

10.94 .003 1.63 27 .116 .62 .382 -.163 1.403 

Equal 
variances 
not 
assumed 

  1.531 17.479 .144 .620 .405 -.233 1.473 

Source: calculated by the author. 
 

The level of significance (p-value for Levene’s test) is 0.003, which is less than α = 0.05; consequently, 
we reject the hypothesis of equality of variation: variation for male and female students is different (Table 
8). Therefore, we use line 2 to draw conclusions about the hypothesis of equality of variance: deviations in 
self-organization and autonomy of students are not equal; t-statistics and its p-values are 1.531 and 0.144, 
respectively; therefore, with a probability of error of 5%, we have come to conclusion that there are no 
differences in the level of self-organization and autonomy of work between male and female students. Thus, 
the effectiveness of individual work of students in blended learning of foreign languages at HEI is at an 
average level, which is confirmed by the need of students for technical support, spending time on adapting 
to platforms and technologies, teaching methods. This causes a number of problems of autonomous 
learning.  

 
DISCUSSION 
 

Rapidly changing characteristics of the e-learning environment require the adaptation of students and 
the integration of the principle of diversity in the process of organizing blended learning (Frankl and Bitter, 
2011; Sanjeev and Natrajan, 2019). Recommendations for improving the blended learning process should 
be adaptive to the external, internal conditions of the learning process. These recommendations are formed 
by analyzing the learning activities of students and the behavior of self-organization (Wan and Niu, 2018). 
The findings of this research are partially correlated with the study conducted by A. Buran and A. Evseeva 
(2015) on the combination of online learning and face-to-face classes as a priority mode of teaching and 
learning foreign languages in modern conditions. The importance of integrated blended learning is 
explained by the need for communication skills that can be implemented in an e-learning environment 
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(Lopukhova et al., 2019). Students get the opportunity to develop their communication skills through online 
interaction with each other, discussing problems in forums and chats, performing other actions. In addition, 
blended learning provides a number of important benefits for teachers and students, making them active 
participants in the learning process, responsible for the results of their own activities (Grasl et al., 2012). 
Despite the fact that the development of e-courses in the first stage takes a long time, it makes it possible 
fot teachers to optimize their time and maintain the quality of the educational process (Hubackova and 
Semradova, 2016). The proposed mode of study helps meet the new requirements of the educational system, 
where information technology and the use of Internet resources play a vital role (Voitsikhovskyi et al., 
2021). 

Among the basic directions of development of blended training courses, the following ones should be 
highlighted, namely (Hockly, 2018): 

1. Interaction: providing online interaction with other students and teachers. 
2. Research: integration of principles of adaptability in the process of blended learning. 
3. Development of tasks and tools: task development and selection of technological tools. 
4. Materials: you can integrate video lectures, blogs and chats instead of providing only 

content/introduction, forming tasks and materials. 
5. Integration: there should be a clear link and integration between f2f and the technological 

components of the course, each of which complements, supports and develops the other. 
6. Assessment: work based on technology (including oral and/or written work) should be 

integrated into students’ overall assessment 
7. Context: blended learning design should take into account the local context, including the 

needs, skills, expectations and beliefs of students and teachers. 
8. Teachers’ training: learning is a key factor for the successful implementation of a blended 

approach, in order to ensure that teachers understand the basic principles and are able to 
effectively use blended learning. 

9. Students’ learning: if students consider the problem of autonomous work, blended learning 
may require some initial students’ training.  

The ideal solution to improve the blended learning process is to use the services of a team of developers, 
designers, programmers and professionals to develop blended learning programs and courses (Temelman-
Yogev et al., 2020). However, in practice, teachers displace these teams due to the university’s limited 
budget (Hryniak et al., 2021). The teacher is responsible for materials, technical support, assessment, 
control of students. The main disadvantage is the teachers’ lack of experience in developing courses 
(Hubackova and Semradova, 2016). This investigation proves the importance of budgeting for the 
integration of blended learning technologies, teachers’ training, involvement of technical and professional 
specialists in the process of organizing technology-based learning (Wen and Zhang, 2020).  

Blended learning technologies provide a higher level of self-organization of students’ individual work, 
and in some cases – one hundred percent responsibility for the work performed (Conway et al, 2011; 
Chaikin and Kirieieva, 2020). Groups of students move from personal communication to asymmetric work 
in the process of integrating blended learning. Technology is an effective tool for exchange and 
communication (Conway et al, 2011). Blended learning gradually reduces the role of the teacher as an 
organizer of the process of learning foreign languages: the teacher answers questions, provides tasks, solves 
problems. This has ensured a higher level of teachers’ involvement (Koch, 2020). Blended learning ensures 
the development of students’ social and communication skills; it develops the ability to effectively interact 
and exchange for solving common problems (Shaidullin et al, 2014; Karimova and Zhetpeisova, 2020). 
Along with this, the role of the teacher is mixed from the subject of information and knowledge transfer to 
the mentor, with an emphasis on the student as a key subject of the educational process. Such a student-
centered approach increases the level of motivation of all interested parties: the teacher feels more needed, 
especially when problems arise, the student becomes more organized and responsible, as well as 
independent. Similar findings are contained in studies of C. Banditvilai (2016) and M.V. Arkhipova, E.E. 
Belova, Y.A. Gavrikova, N.A. Lyulyaeva, E.D. Shapiro (2017); the scholars highlight the increase in the 
level of motivation to learn foreign languages in the process of using blended learning technologies. 
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CONCLUSIONS 
 

The conducted study makes it possible to draw a number of important conclusions. Firstly, the social-
demographic characteristics of students affect the efficiency of self-organization of students’ work when 
studying foreign languages with application of technology. This requires the development of video 
instructions for the use of blended learning technologies. Age, gender and course of study determine the 
level of autonomy that should be taken into account in the development of blended learning programs. 
Secondly, the basic problems of individual work of students in blended learning of foreign languages at 
HEI are determined as follows: technical ones and the need for support from a technical specialist; 
inconvenience of a blended learning system; the need for additional technical skills; the complexity of 
blended learning. Along with this, the main advantages of students are the potential of using blended 
learning, ease of use, successful integration of different functions and their interaction; speed of learning in 
the use of blended learning technologies. Thirdly, the effectiveness of the learning process based on the 
system and technologies of blended learning is also assessed at the average level. Among the biggest 
problems the following ones should be noted, namely: unclear goals of using the blended learning system; 
organization of the blended learning process; ease and simplicity of presentation of the material; lack of 
examples and illustrative material; lack of time to study materials; expansion of professional and 
communication skills. 

The basic prospects for improving autonomous learning and improving the efficiency of individual 
work of students in blended learning of foreign languages at higher educational institutions are improving 
the main areas of development of blended courses. These directions include interaction, research, task and 
tool development, materials, integration, assessment, context, teachers’ training, students’ learning.  
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