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In Indonesia, plagiarism is regarded as a serious problem that has the potential to stifle the growth of 

creativity and innovation. However, research on plagiarism is still uncommon in Indonesia, particularly 

from the perspective of students. As a result, the purpose of this study is to look into the prevalence of 

plagiarism among undergraduate students at one of Sumatra’s most northern state universities. Bandura’s 

social cognitive theory of moral cognition and behavior was used to examine and analyze the student’s 

perspective on plagiarism. This study included 54 students from the final semester of the academic year. 

To assess students’ knowledge of and attitudes toward plagiarism, an online, semi-structured interview was 

conducted. According to the thematic analysis findings, university students have varying perspectives on 

plagiarism. Others saw inadvertent plagiarism as a necessary part of the learning process, and they held 

students accountable for their plagiarism. The findings have practical implications for faculty in interacting 

with students’ needs and expectations in order to produce meaningful and productive outcomes for all 

student cohorts. 
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INTRODUCTION 

 

Nowadays, plagiarism is not a novel phenomenon (Scanlon, 2003; Ma, Wan, & Lu, 2008). Plagiarism 

has been well-documented and extensively researched in many fields, including law, literature, education, 

medical science, psychology, and applied linguistics. These studies require writing in English as a second 

language (L2). Many studies have been conducted in the field of L2 writing research to investigate various 

aspects of plagiarism in L2 writing, such as knowledge of plagiarism (e.g., Deckert 1993; Selwyn 2008), 

attitudes towards plagiarism (e.g., Hu & Lei, 2016; Li 2015; Sun & Hu, 2020), potential cultural influences 

on plagiarism (e.g., Chandrasegaran 2000; Hayes & Introna 2005; Hu & Lei 2012), types of plagiarism 

(e.g. The majority of existing research focuses on undergraduate students (e.g., Deckert 1993; Hu & Lei, 

2015; Shi, 2010; Wheeler 2009), with only a few studies involving graduate students in Anglo-American 

settings (e.g., Abasi et al. 2006; Gu & Brooks, 2008; Leonard et al. 2015; Pecorari, 2006). Thus, much 

remains unknown about the perception of plagiarism among Indonesian undergraduate students for whom 

English is a second language. 

Higher education institutions face challenges in maintaining academic integrity and preventing students 

from cheating and plagiarizing academic work (Levine & Pazdernik, 2018). Plagiarism has been a severe 

problem in universities worldwide since at least the mid-eighteenth century (Quah, Stewart, & Lee, 2012), 

with high levels of plagiarism reported in Australia, China, North America, and the United Kingdom 

(Ehrich et al. 2016). As demonstrated by a study, more than one-third of students admit to plagiarizing 

(Christensen-Hughes & McCabe, 2006). Furthermore, it is believed that this degree of plagiarism is likely 

higher than stated and that the prevalence of plagiarism is rising (Selwyn, 2008; Walker, 2010). In addition, 

there is a growing body of research on Turnitin and other platforms for detecting plagiarism (Bruton & 

Childers, 2016; Graham-Matheson & Starr, 2013; Heckler, Rice, & Hobson Bryan, 2013; Penketh & 

Beaumont, 2014). However, Turnitin is not the only software used to identify plagiarism; additional 

technologies include PlagScan, URKUND, and VeriCite, each with its detection limitations, such as the 

inability to detect ghost-writing (Lines, 2016).  

 

LITERATURE REVIEW 

 

Academics’ Framing of Plagiarism 

While many students intentionally copy someone else’s works or cut and paste from various sources to 

deceive others, others inadvertently plagiarize because of not know how to cite appropriately. This results 

in contrasting perspectives of plagiarism around whether to consider it a subject of criticism or a matter of 

concern. For example, many researchers examine intentionality and view plagiarism as a moral 

transgression, an educational fraud, and a scholarly offence. In contrast, others analyze its process and treat 

accidental plagiarism as a developmental issue. 

 

Plagiarism as a Moral Transgression 

Whether or not plagiarism should be considered immoral has been controversial within academia. 

While some academics perceive plagiarism as immoral, associating it with negative connotations such as 

literary theft or an immoral act, others argue that plagiarism within and outside educational contexts should 

be treated differently. Scholars have considered deliberate plagiarism as a form of intellectual piracy. 

Plagiarism is derived from the Latin term for plundering or kidnapping, and kidnapping others’ words is 

similar to kidnapping a child from their parents (Pecorari & Petric, 2014; Singh & Remenyi, 2016; 

Sutherland-Smith, 2008). Many scholars regard plagiarism as stealing work or ideas belonging to another 

person (Pecorari & Petric, 2014; Sousa-Silva, 2020; Valentine, 2006; Whitley Jr & Keith-Spiegel, 2012; 

Zhang, 2016). Plagiarism is also positioned as literary theft because of plagiarists’ calculating and 

intentional actions designed to deceive university faculty (Carroll & Zetterling, 2009; Jones, 2011; Pàmies 

et al., 2020; Park, 2003; Pecorari & Petric, 2014; Sousa-Silva, 2020; Sutherland-Smith, 2008). Educational 

practitioners hold that plagiarism is against moral standards or principles. Howard (1995) asserted that 

plagiarism occurred when ethics were absent and recently reiterated that people did not plagiarize if they 
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were ethical (Howard, 2016). Pecorari and Petric (2014) claimed that plagiarism, which involved deliberate 

cheating behaviors, reflected moral decay. Similarly, Williams (2003) viewed plagiarism as morally 

inappropriate, calling people who used other sources to make their own work “cunning plagiarists” (p. 4) 

because he considered that they were aware of their behavior but worked hard to avoid detection. Some 

scholars viewed plagiarism as morally unacceptable (Howard, 2016; Sousa-Silva, 2014; Valentine, 2006; 

Williams, 2003). Plagiarists deceived the readers (Bouville, 2008; Weber-Wulff, 2014) and hurt plagiarized 

authors (Bouville, 2008). They are also disrespectful because they fail to acknowledge other people’s 

ownership (Davis et al., 2012). 

Several scholars, however, contested viewing student inappropriate source use as literary theft. For 

example, reflecting on differences in the meaning of stolen credit for students and scholars, Grossberg 

(2009) said that consideration should be given as to whether plagiarizing students and academics get what 

they steal as thieves usually do and whether they mean to take credit associated with the plagiarized work. 

Senders (2009) emphasized that students rarely care about the words they took from others and would not 

keep these words for long. These suggest that plagiarism, in a legal sense, differs in and outside academic 

settings. 

 

Plagiarism as Part of the Learning Process 

Alternatively, plagiarism is viewed by some scholars as a part of language use or a linguistic 

phenomenon. These scholars focused on textual features and the occurrence of plagiarism within the 

process of learning to write, especially in another language. Pecorari (2008) considered plagiarism an 

undesirable textual feature that can be determined without examining the presence or absence of deceptive 

intention. In particular, the amount of similar text and lack of other textual features like quotation marks 

can help to identify plagiarism instances. Students might unintentionally plagiarize because they are 

influenced by the materials they read and cannot express themselves in their own words (Pecorari, 2016). 

Similarly, Howard (1993) noted that scholars viewed patchwriting as a type of plagiarism that should be 

treated as a means of language acquisition. 

Researchers consider inadvertent plagiarism or patchwriting (see Section 2.7.5) – a concept developed 

by Howard (1993) –a transitional stage in academic writing development. Some view it as an interim stage 

in becoming writers (Introna & Hayes, 2008; Pecorari, 2003, 2008, 2016; Pecorari & Petric, 2014). Students 

who are new to academic culture and have not learnt specific practices and skills would be more likely to 

make mistakes despite not intending to do so (Adhikari, 2018; Pecorari, 2016; Shi, 2004). Also, novice 

writers are developing their ability to use sources (Amiri & Razmjoo, 2016; Howard, 1993; Introna & 

Hayes, 2008; Pecorari, 2016). Pecorari (2016) highlighted that most students misuse sources before learning 

to do them correctly. 

Scholars recognize the potential of inadvertent plagiarists to acquire knowledge and produce language. 

Some insisted that plagiarism sometimes results from an effort to produce good writing (Briggs, 2009; 

Introna & Hayes, 2008; Shi, 2004; Sousa-Silva, 2014). Students engage with materials and acquire content 

knowledge by integrating other people’s ideas into their writing (Introna & Hayes, 2008; Neville, 2007). 

Patch-writing facilitates students’ source use skills and acquisition of academic phraseology (Introna & 

Hayes, 2008; Pecorari & Petric, 2014). 

Academics highlight the need for an alternative view of plagiarism other than a moral concern, 

proposing better strategies to accommodate student understanding. Several called for treating plagiarism as 

a developmental issue rather than an issue of ethics (Abasi et al., 2006; Adam et al., 2016; Blum, 2009; 

Briggs, 2009; Chandrasoma et al., 2004; Gu & Brooks, 2008; Howard, 2016; Introna & Hayes, 2008). Some 

insisted that patch writers could become competent writers if they received proper guidance and support 

(Briggs, 2009; Introna & Hayes, 2008; Pecorari, 2003, 2008, 2016). Academics and universities should 

recognize students’ problems, especially those from other academic cultures and contexts (Adam, 2015a; 

Adhikari, 2018; Amiri & Razmjoo, 2016; Fatemi & Saito, 2020; Robertson et al., 2000; Shang, 2019). 

Positioning plagiarism as part of the learning process, some researchers maintain that teachers should 

employ educative rather than punitive approaches. Regulations are intended to punish and rehabilitate 

offenders (Macdonald & Carroll, 2006). Determination of what punishments are imposed should be based 
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on the presence or absence of intention (Carroll, 2016). Students should be explicitly informed about 

universities’ expectations (Carroll, 2008; Phan, 2006). They need support and education more than 

regulations and punishments (Adhikari, 2018; Badke, 2007; Chandrasoma et al., 2004; Fatemi & Saito, 

2020; Marshall & Garry, 2005; Sutherland-Smith, 2010; William, 2007). Others suggested that academic 

institutions should enhance student understanding of academic integrity and intellectual property, which 

helps to promote an academic culture of integrity (Bretag, 2013; McCabe & Stephens, 2006; Stephens et 

al., 2007). 

Similarly, researchers suggested improving students’ academic writing skills (Amiri & Razmjoo, 2016; 

Badke, 2007; Briggs, 2009; Pecorari, 2013; Shang, 2019), language ability (Perkins et al., 2018), source 

use skills (e.g., Adam et al., 2016; Adhikari, 2018; Badke, 2007; Fatemi & Saito, 2020; Howard, 1993; 

Pecorari, 2016), and awareness of academic integrity (Belter & Du Pré, 2009; Blum, 2009; Gullifer & 

Tyson, 2010; Sutherland-Smith, 2014) if plagiarism resulted from unawareness or inexperience. In addition, 

some argued that pedagogical techniques that enhance student understanding of academic conventions are 

more helpful than focusing on dishonesty and intentional factors (Adhikari, 2018; Amiri & Razmjoo, 2016; 

Fatemi & Saito, 2020). However, analyzing the policies concerning plagiarism of 18 world-ranked 

institutions, Sutherland-Smith (2010) found that policies rarely mention reforming or rehabilitating accused 

plagiarists. 

 

METHOD 

 

Recruitment of Interview Participant 

Thirty-eight students who studied at a university in the north of Indonesia participated in this study. 

The participants were recruited from the last semester of the academic year that the study took place. The 

participants were the students who had completed their thesis as the requirement to get their bachelor’s 

degree. Most of them (n = 42) are female, and the rest (12) are male, aged 19 years (n = 2), 20 years (n = 

32), and 21 years (n = 20), respectively. All of the students volunteered to take part in the interview. 

 

Data Collection Procedures 

Data were collected between October 2021 and March 2022. Participants were invited to take part 

through the WhatsApp group for plagiarism checkers. In all settings, invitees were given information about 

the research purpose, their rights, and how to access the surveys. No incentives were offered, and 

participants were informed that participation was voluntary. The data were made anonymous by excluding 

information that showed the participants’ identities. All of them (54 students) accepted to complete an 

online open-ended questionnaire and consented to the research. Then, an online questionnaire through 

google forms was shared with the participants. The researchers shared the Google form with the students’ 

WhatsApp group. Two weeks after sharing the google form, the transcription was sent to each interviewee 

to examine inaccuracies in transcribing and ensure clarity of their original thoughts. The interviewees 

approved all transcriptions which the researcher collected. Responses were downloaded as.csv files and 

transferred into spreadsheets for analysis. 

 

FINDINGS AND DISCUSSIONS 

 

Participants’ Perception of Plagiarism 

Plagiarism in this study is defined as “presenting someone else’s work as if it were your own, whether 

you mean it or not,” according to the institutional definition used by a public university in North Sumatra, 

Indonesia. This section reports on the findings of how interviewees defined plagiarism, examining how 

closely their conceptualization matches the university’s definition. This is also done to ensure that 

researchers and participants understand plagiarism. Most interviewees defined plagiarism as intentionally 

or unintentionally presenting another person’s words or ideas as one’s own. A typical response is: 
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Plagiarism is an act of taking or copying a little, half, or maybe all of the work of others / 

the results of other people’s research without the permission of the person concerned. 

(Bako, Feb 23, 2022, Gform) 

 

From the students’ point of view, plagiarism comprises work copied from various sources. For example, 

regardless of who owns the work, Tere considers displaying other people’s work as his own to be 

plagiarism. Plagiarism, according to Silvi, is the act of copying work from a published paper or a friend’s 

assignment. Copying ideas from colleagues’ papers is also considered plagiarism by Eka. Finally, according 

to Afri, Silvi, Eka, Putra, Vira, and Tere, plagiarism includes reusing previously submitted work. 

For some students (Silvi, Putra, & Tere), plagiarism extends beyond the academic setting. They 

emphasize that plagiarism encompasses more than words and ideas but also a broader range of creative 

works such as drawings, ideas, programs, or artistic creations. Overall, the interviewees defined plagiarism 

as the intentional or unintentional deprivation of words or ideas, which is consistent with the operational 

definition of research or the definition of plagiarism currently used by the university. The Table shows how 

some students supplemented their definitions with additional elements. 

 

TABLE 1 

STUDENTS’ DEFINITIONS OF PLAGIARISM 

 

 
 

As shown in Table 1, thirty-six out of thirty-eight students adopted similar definitions of plagiarism. 

Five expanded their definition by including copied work in broader contexts besides academic settings. 

Fifteen asserted that copying was plagiarism regardless of who owns the sources.  

In response to the first research question about student perceptions of plagiarism, this study discovered 

that most students have a good understanding of the concept in terms of what it means and what it takes to 

apply that understanding properly. They refer to various plagiarism behaviors and can explain how they 

Plagiarism 
aspects 

 

             Interviewee 

Copying 
words or 

ideas 

Stealing 
words or 

ideas 

Copying other 
intellectual 

products 

Presenting as 
one own 

 

Without 
citation 

Copying words/ideas 
Either with or without 

intention 

Regardless of who 
owns the sources 

Bako √       

Tere √       

Silvi √ √     √ 

Eka √       
Afri  √      

Vira √  √    √ 

Putra √       
Nova √   √   √ 

Wati √   √    

Maza √      √ 
Efri √   √ √  √ 

Zefa √   √ √ √ √ 
Yuli √   √ √   

Audy √  √ √ √ √ √ 

Ulfa √       
Sheila  √      

Marc √ √      

Maha √    √  √ 
Giva √       

Dilla √   √    

Ariqa √       
Juwi √   √    

Andin √ √      

April √      √ 
Sofi √    √   

Diya √   √ √  √ 

Vany √   √   √ 
Dian √      √ 

Valen √     √  

Riza √    √   

Rama √       

Rahel √   √ √  √ 

Novi √    √   
Dinda √       

Nona √   √   √ 

Eunike √       
Dewi √   √ √  √ 
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differ. Most people understand the seriousness of plagiarism and why it is unacceptable in various academic 

contexts. They thoroughly understand the university’s plagiarism and academic integrity policies. Most 

students can define plagiarism according to the university’s definition and understand why plagiarism is 

prohibited at the university. This finding is consistent with previous research indicating a conceptual 

understanding of plagiarism among college students (Selemani et al., 2018) and supports previous findings 

indicating that most students perceive plagiarism as a serious academic offence (Fish & Hura, 2013; 

Selemani et al.., 2018). These findings contradict those expressing students’ superficial understanding of 

plagiarism (e.g., Amiri & Razmjoo, 2016; Babaii & Nejadghanbar, 2017; Du, 2020; Rathore et al., 2018), 

confusion about various forms of plagiarism (e.g., Amiri & Razmjoo, 2016; Ehrich et al., 2016), and 

ignorance of their university’s plagiarism expectations (Amiri & Razmjoo, 2016). 

 

Participants’ Perspectives of Plagiarism at the University 

Interviewees viewed plagiarism from various perspectives, including ethical concerns and professional 

empathy. Those who take an ethical stance regard plagiarism as unacceptable and unforgivable, claiming it 

is inconsistent with moral standards or principles. Those who hold the second viewpoint recognize that 

plagiarism is a challenge for students and that defending plagiarism is not always bad. 

 

Plagiarism as a Moral Transgression 

Most interviewees regard plagiarism as immoral and associate it with negative connotations such as 

stealing and cheating, which is consistent with survey results in which most respondents agree that 

plagiarism is stealing and cheating. Data from interviews provide a more detailed explanation of the reasons 

and nuances underlying the students’ moral standpoint. 

Most students regard plagiarism as seriously as any other form of theft. They believe that by 

plagiarizing, an individual attempts to claim the ideas of others as his own rather than acknowledging them. 

Plagiarism, according to Bako, is stealing because plagiarists use other people’s work without permission. 

Plagiarism, according to Afri, is robbery in an academic context. Zeva sees it as theft regardless of intent, 

context, or circumstances. Vira considers plagiarism to be the dissemination of intellectual work, arguing 

that people’s thoughts or ideas are just as valuable as the physical goods they create, whether visual data or 

works of art. Finally, Audy regards the use of words, ideas, or physical objects as theft: 

 

Plagiarism is a situation where someone tries to follow a work, whether written or visual 

(such as a film or drama), without any alteration and approval from the original owner and 

without giving credit to the source from the original owner (Audy, Feb 23, 2022, G-form). 

 

All participants saw plagiarism as fraud, emphasizing that plagiarizing students deceive the original 

authors, faculty, readers, and themselves into believing they were submitting their own work. They also see 

it as authorship deception. One person stated: 

 

Stealing or plagiarizing other people’s work without crediting the original voter and 

claiming the work as his own (Dewi, May 15, 2022, G-form) 

 

While paying attention to the moral aspect of plagiarism itself, the majority of the participants (Tere, 

Silvi, Vira, Putra, Nova, Wati, Maza, Efri, Zefa, Yuli, Audy, Ulfa, Sheila, Marc, Maha, Giya, Dilla, Ariq, 

Juwi, Andin, April, Sofi, Vani, Valen, Riza, Rama, Rahel, and Bako) denied This adds context to why 

survey respondents disagree that good people don’t plagiarize. Tere and Silvi believe that plagiarism does 

not reveal much about a person’s ethics because many factors can influence a person. Plagiarism, according 

to Efri, is an environmental and behavioural problem rather than a sign of a relaxed or immoral personality, 

and it is closely related to opportunity, education, awareness, and policy. Tere, Putra, Marc, and Baco find 

it challenging to take plagiarism judgments on others. 
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I’ve always wanted to know why people plagiarize rather than assuming they’re bad 

people. I don’t always see a strong link between plagiarism and bad behaviour- that kind 

of moral aspect. This has nothing to do with it at all (Putra, May 14, 2022, G-form) 

I think that not everyone who steals someone else’s work is bad. For me, it all comes down 

to how much they know. I don’t think everyone who plagiarizes in college, especially in 

the first year, is bad. (Tere, Feb 23, 2022, G-form). 

 

Some argue the moral aspect of plagiarism or that there are circumstances in which plagiarism should not 

be considered immoral. Most students are likely to be perplexed about what constitutes or does not 

constitute plagiarism: 

 

If first-year students don’t know what they’re doing, don’t know how to cite, or aren’t used 

to college life, they have to show what they need to do and what they’ve already done. 

They made a mistake. (Nona, May 14, 2022, G-form) 

Plagiarism may happen because people don’t understand the rules. (Dewi, May 15th, 2022, 

G-from) 

 

Three students, Novi, Dinda, and Rahel, argued that plagiarism was not necessarily cheating. Novi believes 

the term “cheat” is too strong to describe first-year student plagiarism. Dinda explained that in a classroom 

setting where students’ understanding of plagiarism is limited, she is hesitant to label their plagiarism as 

theft: 

 

While some of these students were taught about plagiarism, others were perplexed about 

the rules, how to cite, and how to incorporate other people’s ideas. As a result, it forces 

them to engage in meaningless plagiarism. (Dinda, May 14th, 2022, G-form) 

 

Some students argue that plagiarism does not necessarily imply that the idea was stolen from the original 

author. However, stealing occurs when someone copies someone else’s work and publishes it before the 

author. One mentioned: 

 

Some students argue that plagiarism does not necessarily imply that the idea was stolen 

from the original author. However, stealing occurs when someone copies someone else’s 

work and publishes it before the author. (Riza, Feb 23rd, 2022, G-form) 

 

Vira, Putra, Nova, Tere, Bako, and Dinda all said unintentional plagiarism is not wrong, considering the 

situation and the author’s intentions. However, even though they understand why people plagiarize, such 

as forgetting to keep track of reading notes, they are still unsure of the moral values that guide behavior. In 

addition, some people don’t think that plagiarism because of a lack of knowledge is a fraud: 

 

When somebody plagiarizes on purpose and then tries to cover it up, they act immorally. 

Unless there was malice involved, there should be no moral concern. Many students may 

lack exposure to the subject matter and hence lack an appreciation for the nuances of the 

plagiarism issue. (Bako, Feb 23rd, 2022, G-form) 

 

The interview participants considered intentional plagiarism a moral concern because plagiarizing students 

deceived themselves, the teaching staff, and the original authors. Many students regarded plagiarism as 

severe as other types of larceny. Previous studies similarly reported that students viewed plagiarism as 

deceitful and stealing (Adam et al., 2016; Dawson & Overfield, 2006; Gunnarsson et al., 2014; Shang, 

2019). However, several interviewees did not consider undergraduates’ plagiarism immoral, contesting the 

link between plagiarism and personal moral values. They said that people could plagiarize for various 

reasons and plagiarism was more linked to plagiarism education and policies. The findings support 
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considerations of intentionality factors when dealing with student plagiarism (Adam, 2015a; Howard, 1993; 

Pecorari & Petric, 2014) and corroborate the ideas of Grossberg (2009) and Senders (2009), who argued 

that student plagiarism should not be treated as literary theft. 

 

Plagiarism as Part of the Learning Process 

While interviewees saw intentional plagiarism as a moral and self-regulating issue, they saw 

unintentional plagiarism as a natural part of the learning process. They attribute intentional plagiarism to 

various factors, including personality, a lack of self-awareness, and academic stress. Most people are 

concerned that plagiarism will reduce learning opportunities, encourage unhealthy habits inside and outside 

the classroom, and harm teacher-student relationships. While most students believe plagiarism influences 

the public’s willingness to believe in plagiarism, they also believe plagiarism creates a negative image of 

plagiarists and their future products.  

Several participants (Putra, Nova, Tere, Bako, and Dinda) viewed inadvertent plagiarism as an 

unavoidable aspect of the educational process, believing that the university was a place to learn and grow. 

If a student is already competent, there is no reason for them to pursue further education: 

 

Remember that students want to learn. They don’t know everything when they get to 

college. If they already know everything, there’s no reason for them to go to college. (Putra, 

May 14, 2022, G-form) 

 

Nona, Tere, Silvi, Nova, Bako, and Dinda said that teachers couldn’t expect students to be perfect. Many 

students find it hard to understand plagiarism, references, and citations. Nova pointed out that not many 

students understand all of the parts of plagiarism. For Putra, teaching students the right way to deal with 

plagiarism, citations, and references does not mean that they all learn the same proportion. Nova has seen 

students fail to understand the basics and resort to plagiarism: 

 

I know some students who don’t understand as much as they should. Some courses don’t 

do a good job of teaching them. And they have to plagiarize because they don’t know any 

other way to pass the class. (Nova, Feb 23rd, 2022, G-form). 

 

Several participants (Nona, Tere, Bako, and Dinda) viewed plagiarism as an intermediate step to becoming 

writers. They believe that novices make more errors because they do not comprehend the rules of references 

and citations or cannot completely grasp the complexities of plagiarism, such as what constitutes “common 

knowledge.” Beginners, in Nona’s opinion, may have poor academic ethics, leading to incorrect attitudes 

and actions, or their lack of comprehension may lead others to believe they are plagiarizing: 

 

Beginner writers are more likely to make errors or to be unfamiliar with reference 

conventions. As a result, others may suspect them of plagiarism. (Nona, May 14th, 2022, 

G-form) 

 

Two students see plagiarism as a means of gaining knowledge. Bako believes that, while failing to recognize 

authors’ contributions to their work, plagiarizing students understand how to use the work of others to 

support their ideas; they can improve their writing skills. Similarly, Nova contends that viewing or 

retrieving information from various sources is fundamental to where and how people learn and that 

academic work is created in the same manner, but with citations: 

 

A lot of students don’t look at what other people have done. When you plagiarize, you look 

at the work of others to figure out how to solve a problem. Seeing or copying other people’s 

work and passing it off as their own is a basic way to learn. (Nova, Feb 23rd, 2022, G-

form). 
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Some interviewees considered inadvertent plagiarism an integral part of the learning process, a step to 

becoming a writer, or a means of collecting knowledge. Many students believe that accidental plagiarism 

should be treated differently than plagiarism resulting from attempts to cheat. This finding is consistent 

with the growing recognition of plagiarism as a learning and development issue (Blum, 2009; Gu & Brooks, 

2008; Howard, 2016) and supports the consideration of sticky writing as a means of acquiring content 

knowledge (Introna & Hays, 2008; Neville, 2007) and language proficiency (Introna & Hays, 2008; Neville, 

2007). (Howard, 1993; Pecorari & Petric, 2014). 

Numerous participants stated that a lack of knowledge about plagiarism, academic writing, reference 

and citation norms, and institutional expectations regarding plagiarism could lead to unintentional 

plagiarism. This finding is consistent with prior research indicating that students plagiarize due to deficient 

academic writing skills (Curtis & Popal, 2011; Donnelly, 2013) and inadequate knowledge of plagiarism, 

citation norms, and university expectations about plagiarism (Amiri & Razmjoo, 2016; Devlin & Gray, 

2007; Song-Turner, 2008). One possible explanation for this outcome is that lecturing or tutoring 

experience helped participants grasp the range and causes of student plagiarism. In addition, they 

acknowledge the responsibilities of academic institutions and faculty in preventing and addressing student 

plagiarism and promoting student learning. 

Responding to a research question regarding undergraduate students’ perceptions of plagiarism in 

Indonesia, this study found that most students have a substantial understanding of plagiarism, both in terms 

of the concept’s meaning and what is required to apply this understanding correctly. Through online 

surveys, most students can differentiate between plagiarism and approved behaviours. During the interview, 

they discussed numerous forms of plagiarism and were able to differentiate between them. Most grasp the 

gravity of plagiarism and why it is unacceptable in various academic contexts. They thoroughly 

comprehend the university’s requirements on plagiarism and academic integrity. Most students can define 

plagiarism according to the university’s criteria and understand why plagiarism is prohibited at the 

university. This result is consistent with existing research demonstrating graduate students’ conceptual 

comprehension of plagiarism (Selemani et al., 2018). These findings do not support the notion that students 

have a superficial understanding of plagiarism (e.g., Amiri & Razmjoo, 2016; Babaii & Nejadghanbar, 

2017; Du, 2020; Rathore et al., 2018), are confused about its various forms (e.g., Amiri & Razmjoo, 2016; 

Ehrich et al., 2016; Hu & Lei, 2012), or are unaware of their university’ (Amiri & Razmjoo, 2016). Despite 

the fact that the literature is limited to undergraduate and first-year engagement (e.g., Hu & Lei, 2015) in 

Asian contexts (e.g., Du, 2020; Rathore et al., 2018), the current research emphasizes the importance of 

studying undergraduate students’ perceptions of plagiarism and does not assume that the findings of other 

studies are relevant to the findings of this study. 

 

CONCLUSION 

 

The institution or faculty might offer students a number of tips on managing university life and avoiding 

plagiarism allegations. Understanding university regulations and standards is a prerequisite for acceptance 

into the academic community and success in college education. To satisfy university standards on 

plagiarism, students must actively research their university’s current policy (for example, how universities 

define plagiarism, what plagiarism is, and how they can avoid it). In addition to possessing a foundational 

understanding of plagiarism and academic integrity, students must develop proficient citation and reference 

abilities. They must comprehend the significance of appropriate academic practice and how citations can 

enhance their writing and place their work. In addition, students must be aware of the university’s teaching 

and evaluation criteria to develop effective learning strategies. In addition, they should learn about the 

support services offered at the institution (e.g., student learning, student counselling, and financial help and 

advice), where they can receive advice, direction, and assistance for everyday and academic concerns. 
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